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and in its organized totality, to the highest pitch of excel-
lence it is capable of attaining,"1 each of them may be regarded
as concentrating upon a certain aspect of the process, and each
may be quite justified in adopting a definition which enforces
the particular point of view he is taking. But a definition which
will serve all purposes is still to seek, and will be for ever to
seek. We may console ourselves with the sayings of the sages,
that the search for truth is better than the possession of truth,
and that to travel hopefully is better than to arrive.
The term Our conclusion that anyone's definition of educa-
" liberal tion depends upon his general view of life, and,
education" even upon the particular thesis that he happens
to be maintaining at any one time, may be further
illustrated by some reference to the fortunes of the term
"liberal education." The traditional conception of a liberal
education is well exemplified in J. H. Newman's lectures on
university education.2 He points out that the grammatical
opposite of "liberal" is "servile," and in this sense liberal
pursuits are exercises of mind, of reason, and of reflection,
whilst servile work is empirical or even mechanical. But, he
proceeds to say, we want something more than this to explain
the difference between those studies which are liberal and those
which are not liberal This difference, he says, arises out of the
purpose for which a study is undertaken. A study is part of a
liberal education if it is undertaken for its own sake, but not if
it is undertaken for the sake of some practical end, whatever
that end may be. The liberal is thus contrasted with the useful.
Even theology, unless it is "cultivated as a contemplation,"
rather than for its usefulness for the purposes of the pulpit, is
not a liberal study. Much less, presumably, could chemistry
claim rank as a liberal study, unless it is pursued for its own
 *	L. P. Jacks, op. cit., p, 58.
 *	See his University Teaching.   Discourse V, "Knowledge its own
End.**

